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Abstract v

7

Flfty-four former partlclpants of Proaect
‘P,E.A.C.H. were randomly designated as recipients
of an evaluwative guestionnaire of the above *mentioned
cogrse. Based on the response tendencies; the motive
for enrollment is intrinsically induced, the curriculum
composition is derived of both familiar and innovative
material, and the greatest benefit of the course is
its @nhancement of teacher-student interpersonal °
relationships. [Practical enforcement of the course .
ingredients is easily maintained as demonstrated by
its universal exercise (within this sample) of at
least some of ‘the innate skills/strategies. ~Though
this evaluation favours use at the intermediate level
of education, .defined patterns of appllcablllty within
specialized areas d¢ not exist.
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The refinement of survey design anda anulysis over recernt

o

M ~

years-has transformed its Acceptance tp one O wilversality ao

a fundamental instrument of 800101091Lai resear. o fLoLoeniupe,

-

1968). KlSh (1965) considers the 1ntent of surve, irjuiry as’

r - .
provision of emp1r1@a1 estimates oi_spec1!1eu populatl o ovalubs,
. N

-

IF/%gwwith this uncerstanding that the writer ras arerthrern .

N, arn evaluation of an educational entit via &, curvey oozl

. ¢ 'design.’ ‘ . ._!
Project T.2.4A.C.H. (Teécher 3ffﬁc[l;grﬁﬂu arer o LaEsr. -
J « »
Haqdling) fg offered in the‘proyince Croontary. oty Yt ptar:
Public School Men Teacker's EQ%Qr;cru~'z;'; Lot d.i;
Lesley College.1 Having cempletedftne LOLTEE Uy ;yafz'gr; r,
this writer aesired an evaluatiorn c¢i 1%5 £§e5;1r‘s: ‘r‘* re
viewpoint of other graduates.
The 'questionnaire.const‘ructed2 is adesceriptive-czryaratary

(Trow, 1967) in nature, as statementy are LoTrmet Ly 1art.olf .

LY

L '

"y

reyardlng componerits of.the course, arc 31'.&qu&ﬁt atter

devilop theoretical assertions reqardlnz relatichzhirs a4r:

processes are undertaken., This parer will nngly?e.tr; sarve
)

. ir, three separate“sections.\ The first jart will corgider Yo

features of the sampling technique, ti"z!; secrrncsectyor will aic -

ument and interpret tne da‘ca’j anag in the fini! sgegrent, 1rperer:

cGﬁgiusions wrll be attempted. ¢

;
1The‘ wrg&ér wishes to express ni1s5 appreciaticn *  4he’

0.P.S5.M.T.#. for its assistance in pfrovidinr tre re_esszry

. . ¥ .

information allowing for a sample selection, .

2The questlonnalre ltself is presented in 18 entirety ‘

in the appendices of this’ paper.
A}
¢ 3Percentae:e figures 01ted throuﬂho;g tris pdper are
rounded off to the nearest tentn. Herce, trheir cumudative sum
may not total exactly 1007, ) .
L] . '
-3
4 ) y .




-/ ' e
1

. ) *

I. Rhysical Attributes of the Sampling Technifque

Scope of the Survdy _

-As‘stated at the'qutset, the survey was condgcted to form
a general:eyaluatiﬁn of.Project T.E.A.C.H. Aé sﬁbh, former
participants of fhehpourse weré randomly selected by the
federa£ion and designated for issuance of éhe questionnaire,,
The spread ‘was quite diverse,'involvin% twenty-seven differeﬂt
Boards of Education and twenty-seven instructo?s’with§n the
province., The minimum number of tiaes of citing an instrdctor
within the sample was once and the maximum number‘of timesnwaé
eignt. The range of'eliéible participants prg6a£es to the
inception of the affiliation between 0.P.S.M,T.F. and Lesley
College in presenting the course (1974) to the co?pletion of
the 1981 segment; .Each year encompassed four terms of ghe
course being offered (winter, spring, summer, fall). In total,

the Ontaric course registration of Project T.E.A.C.H., has been

listed at 3,722,4 of whibh 1.5% (54 individuals) were designated
[}

as, a reliable sample size.’ iy

Limitations of the Survey

LY

The survey is 'intended to provide a general evaluation of

the Project TE.A.C.H. components, not as an examination of the

4'l‘his figure was quotéd to the writer by the .G.F.S.M.T.F.,
effective December 19&1. -

T
. 5This number has been judged as a reliable samplé size,
taking into account the method of selection, the homogeneity
of the group, the cotent of the survey (in that there is only
one contingency question) and the method of ¢ollection. As
Parten (1966) states, "It is better to have a smaller group
without bias than a large sample which is unrepresentative of
the universe." (p.299)." On these grounds, the 1.5Y chosen, ~
which in comparison, is not small, appears relevant. \\’
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" ‘relative statistical significance of the various aread of ;i[

course, 'Iﬁterﬁneta%ion is based on %he returned responses o
former course graduates épd'will not be\jotally’free of all’
sources of bias.6 Responsés to item# on the -questionnaire
L could not accurately be contained in a\jyes“ or "no" cétegory,
yet,'thé subjéctivity level within a.di;erse scale of plausible
answers, such as Likert's "strongly'agreéﬁ agree, disagree,
“strongly’diéagree, or undécided“ (Babbie,l97§-p. 269) wguld h,
be evident,ﬁEFmpering analysis, - To strive for obiecpive .
emﬁi&iﬁhﬂm,-closed ended questions Qere reiate% to one's
practical use of the skills/strategies of Project‘T.E.A.C.H.
/\?he scale of responses qould‘then be e{fectively-limiteg to
'&es", "no", or "%to a -certain-degree", @hé open-ended statemenps.
requested could be similarly gnéiyzed as "ﬁositive", "negativé“

L4

or "somewhat useful", .

Kailing and Returrd Procedures

+ L

All gquestionnaires were mailed from Brock Yniversity and

¢

postmarked November 11, 1981 in St. Catharines, (ntario.

Inclusive was & (stamped and acdressed return envelope, £ six
week period was allotted for the particibant's completion and
retﬁrn ﬁaiiing of the queétionnaire. ©f the fifty-four wnits

. ’ .
mailed out, eight were unopened and promptly endorsed by the

ostal system as "return to sencder" for various reasons, This
y

6As with the study of any occurrence which is dependent upon
the subject's knowledge of that entity, some bias will obviously
exist. An interpreter may Yogically presuhe that responses will
vary in positiveness agcording to the subject's graded success of
the course, In addition, the temporal’ restraints (i.é. thosé who
have most recently completed the course tend to be mowe familiar
with i%s content) and the nature of the individual participant
(in that those who have experienced success with the T.E.A.C.H.
practices are more likely to respond) may profoundly affect the
total range of response characteristics,

4
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set, the working group at forty-six, which this writer assumes ’

reached their point of destination, “ollowing the six week

-

allowable time frame, 37.04 (17) of the questiornaires had been

received by the univeréity. The respd%se rate per weekly

>

-

intervals is charted in Figure Y.:: )

-insert ¥igure I here-
.
Though this figure is well below Babbie's (1973)"

persorally preferred response rate cf 0 for adequate datea

x
interpretation, as will te evidenced later, trere are nevertne-
nd .

less interesting and relevant conclusiors which may be drawn from

the sample. . Figure II graphically demorstrates the number of’

u?}ts mailed, the number of units assumea to reach their roint

) of destination, and the rumber of uritis received by tre writer
£ ’ . . . e
within the specified time limit. Xach yearly categorization of
‘ .
, participation ih Project T.X.A.Z,H, is illustrated. g
- . !

- W

-Insert Figure .il here-
9 . ]
= ‘7'
Jature of the Survey .

The survey itself has employed both closed-ended .and open-

ended questions. 1In the case of the former, alternatives of
. Y

A}

response are exhaustive and mutually exclusive. 4 categorical
- o 1

answer is all that is required. %or the latter, a brief,

personal comment or evaluation is requested. The questionnaire

e

IR .
format, on the whol€, has been deliberately devised to be simple

ERIC 7 | :
m;;ﬁﬁ ‘)g 7 : — \
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‘to encourage its completion and return., Dlue to the size of the

&

sample populatlon,\there is the presence of only one contlngency
questlon (#4 is dependent on the reSponse of #)) Attempts as '
such have been utilized to minimize manlpuletlon of very small
numerical flgures within the sample.
« A basic premlse of probability sampling recognlzes that:
"a.sample will- be representative of the
population from which it is selected if
all members have an equal chance of being
sedected in the sample.! - (Babbie, ¥973, p. 78)
‘Accepted as such, an equal probability %f seleetion method .
 (EPSEM) has ,befn initially employed for eligible participants.
However, since confidentiality has Bqé: assured to, all'
respgndents, signatﬁres are not requested and there is not a
definite manner of identifying responses. Expectaqtly,‘pne
, 1s confronted with the d;lemma of whether or net the returned
questionnaires repres;nt a true random sample of the initial
'sample. kecognition of additional biases to those mentioned in‘
) footnote #6 is eccomplished by cempletio§ of the participant's

instructional grade level,, their involve

[

ent in specialized

/- programmlng (if applicable) and their relevant subJect area,
- ) I *
ThlS will be explorec in greater detail at & subsequent stage of

the paper. . ‘ i . .

I1. uocumentatlon and Interpretation of Lata

. The second section of this paper considers the presentation

of data received by the origlnator of the survey. The questioning

procedure was intended as a reflection of the following areas
) S o
within the Project T.p.A.C.H, curriculum°

(a), present use of the skllls/strategles professed by Proaect

T.E.A.C.H. in one's own professional environment - .
B » A




. € * 3
- . / 4
~» (b) individual motive for participation in Project T.E.A.C.H.
(c) the interpersonal aspect of Project T.E.A.C.H,

(d) an examination of a sample bias with respect to one's
Lng . . 8 , ]
professional situation .

. (e) . an‘overall assessmgnt and suggested usage of Project T.E.A.C.H.
as a training device —(

Y -

- Fighre ITTI illustrates this céteggrization of the evluative fotm

as demonstrated by the quedtions within each Sdbsectio%.
. . [

L3

. ) ? .
- Insert Figure 111 here -,

‘

7

- , The following more detailed summary will assist in §ts c¢larification, =

(a) - Fresent Use of the Skills/Strategies Professed "by Project
— a T.2.A.C.H., in one's own Professional mnvironment.

There was 3-160% (17) response rate bo tﬁé(question of ~
‘maintaining & general knowledge of the course.: Though the term
. -"general knowledge" is.to a lg;ge extent individgglly‘definea,
47.1% (8) responded favourably to the above question to a certain
' degree, while 52,9% (95 Qerg even more affirmative in their
' response, Therg were no repliéé stating an unfamiliarization of}
. the T.E.A.C.H. mechanics,

To the qugstion regﬁ}ding'tha\practical implementation of
T.ELQ.C.H. meﬁﬁodologie?, agéin trere was a 100% response rate:
‘fh& reﬁersal‘to the p{evious questio& held true, in that 47:1%

(8) of the‘respondents used T E.A.C.H, components on a ragg}ar
- basis, while 52.9& (9) did so only fo some extent, Though

similar proportions existed in questions #1 and #2, those who

answered "yes" to the former did not compriée.the same group-as those

answering "yes" to' the latter ¢ten of seventeen - 53.8% -

respgﬁdents answered identically to both questions). In
~addition, 29.4% (5) of the respondents maintained a general -
knowledge of the course ingreaients but _presently used them only.-

~ »
a

¢
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%o é certain degree; while 17 7% (3) of the requndents,
though they maintained only a gertain degree of knowledge of
the course, felt’ sufflclently enthusiastic about its appllca-

blllty as to practlce its attrlbutes on a reghlar bas1s.

- ~

The thixd 1tem on the questionnaire 19, in essence, a
synthes1s of the first two. One would expect that the vast
majority of the five respdndents reporting (yes) to items one
and two, would . reply (no loss. at all in its practlcal usage)

or (dlmlnlshed only to a cértain degree of its practical usage)
PR ‘\ ‘;
This was in fact the case for 100%-of the respondents:

-
- 80/ é4§ declared non diminished usage '

20% (1) declared somewhat diminished usage
ﬁlso, 41,2% (7) .of the total returns (17) indicated that their
contlnued,practlce of the skllls/strategles of Pro;ect T.E.A,C.H,

° have diminished noticeably, As vould be expectea,_the ma;orlty

(57.1%) or four of these respondents answered the less positive

»
response of "toba certain depree" to items /A and #2 above.

The fourth item stucles the respcnse of those seven

v

-subjects (41.2% of the total returns) who answered "yes" to

question #3%, In. conputlng the statistics W1th1n this item itself,
one reapondent has to be declareﬁ'invalid as it was felt that his/
her practice of T.5,A.C.H. sconstituents had declined, but could
not be accounted for by any df the tHIee alternatives prov1deﬁ

bf the remalnlng six valid resnonses, one (16.7% of the selected
> 1?opulat10n) felt that their personal diminished usage was due in

. part to the skllls/strategles of T.E.A.C.H. not being applicable

~~  to the curriculum (thls is 5. 9% of the entlre survey groupQ The

X

five remaining subjects (83.3%) of the selected populatlon, chose

Y
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alternative (b)\- their personal workload was already, too
demanding -~ as the most viable response (this respresents#

29,4% of the entire returned sample). There were no participants

who felt that the complexity of T.E.A.C;ﬁf methodologies prevehtg& '
\ , ,

their appropr;/te apﬁlicétion. o
(b) TIndividnal Notive for Partlclpatlon in Pro;ect Qgg A.C,H.

The teéponse rate%Yegardlng the reason for enrollment in
-Piogect T.E.Ahc.H. was favofirable td the need of personal develop-
ment, Sixteen lnaividuals (94.1%) hag }his as at™east partial
requisite for taking the course. Fqﬂr respondents Qg}.‘%) had
the aJEitional Benefit'o{ a salary iﬁ%rement; but Aene indicated
that was the sole reason for enrollment. <In the case df'one
individuel, neither alternative sufficed as a reaso# for course
participation, )

x h In consideratior of registration in Project P.R.I.D.E., one
respondent must be declared invalid, as he/she was not awa§e\of
the existence of this seQuel‘to T.E.A.C,H,, and therefocre was
unable to make a £ational judgement iegardiﬁg the queétion. cf
tPe remaiting sixteen partlcipaﬁts, a divisien of 50% (8)
responses indicated tnat tﬁev definitely intended to puréue
?.R.I.D.E., 37,50 (6) resoonded that tbe} did not desire to do

~+

so,lgnd"IZ.S%(iz) were.mndeciced. -
’ ’Evalhation of the lnstructor'g role in enhancing T.E.A.C.H.
cemponents included sixteen acceptable'resppnses. 0f these, -
twelve (75%) felt that the role of the instructor was a

cru01al factor, l2 5% (2) felt that it is somewhat of a factor

and 12.5% (2) felt that the’ lpstructor 8 role is not a factor




v

. . N
in promoting th;>crux of Project T.E.A.C.H. .This signifies

rather dominant data supporting the importance of instructor

AN -«

selection._ It is interesting to note that the two _respondents

who felt that the instructor S role-is not terribly important,
4

differ widely in their present usage of the components of the

»

‘course. One participant (in reply to items #1, #2 and #3) «

A
. Iy . .. . A .
responded "yes", "yes" and "no", 1nd1%ating a higher degree of

knowledge of the course maintained and practiced. This appears

g .. .
to suggest that elements of the course are, persuasive enough in

v »

. \ e “

themselves to be a beneficial factor regardless of the instructor's

personal style.” The second participant who deemed the instructor's
. »

role as not being crucial, countered "no", "no", "yes" to the

same three items. This is indicative of a limited knowledge of
the course as well as diminished practical usage. This individual
also viewed e T.ECA.CZH characteriétics as beingjsuitable only
to a certain degree witnin his‘currlculum. i erpretation of

this. fact leads one to believe that some Mebhanics of the course
are questionable, according to this respondent, and do not

necessarily refléct the s%;cess or failure of the instructor in

promoting tnem.

7

In response to(a.global statement regarding Project T.&,A,C.H.'s

inherent provision of.éyills/stgategies (item #5) a significant

pattern is noted. 1In total, 82.4% (14) of the subjects suggested

-that the course's iceas were innovative, 82.4% (14) of the -

&

subjects/siénified that the& were provided with labels for easy -
recognition of familiar practices_and 76“5A (13)—of the subjects
felt that the course was a review of skills/strategies they

were previously aware of, Recurring high percentages within ’
\ .

A
»

[ ’ "14" £

\

LY
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all three .of Ahese categories suggests that the course, on the
1 . i

whole, coptﬁ%butes both familiar and innovative procedures.

and techniques to most participants. 1t is interesting to

’

note the case of a particular subject. He responded negatively

to the reéview aspebt of Projéct T.E.,A.C.H., implying-that the :

-

course presented to him/her predom}nantly new material. Yet'
[4

.

in response to items #l, #2, and #3 on th;}hdéstionnaire, [
he Qrofessed to having maintaindd a general'knowlnge of the
course components and continuea, non-diminished Qfaéticé within
//ﬁis place of employment, This proposes that even though tﬁe
’ course may be representative of new materia{, it is sufficiently (,
basic to facilitate comprehension and applicabvility for o _t'
practical purposes,

(¢) Interpersonal ispect of Froject T.E:A.C.H. -

Item #9 1s intended to evaluate the effect of Froject

T.E.A.C.H. on one's own peer/professional relationship. 1he

-

total survey retyrn ﬁopuIation repliec to this questionaa§‘per
one of +he three categorlcal responses provided. A definite
aff(rmatlve answer was reconded by 47.1% (8) of the subjects,
a mdrginal respgnse was listea ty Z'.47 (3) of thre. subjects, and
a negative response (implving that the constituents of o AL H,
¢id not affect their peer/nronSSLOnaﬂ ass0014tlon) was de 1gnated
iy 2%.5% (4) of the subjects. However, when replying to 1tem
(ci of the "brief comment" section, tne entire response rate
viewed rroject-T.5.4.C.H, as bgneficial to enhancing teacher-

* student relationships: As one participant chose not t¢ respond,
the working group consisted of sixteen subjects. Thirteen (81.3%)

F

of these felt that there was a positjve connection between Frojgct

v o) .-ll 5-
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T.E.A,C.H, ané teacher-student interpersonal involveﬁent and
three '(18,3%) extended this concept even farther, notipg the -
course'é "excellence"‘ip promotingy this relationship.

Item (b) produced a noteé rositive corrélatlon between
Froject T.E.A.C.H.-and a student's academic achieifmégx. .There
were three non~-responses, leaving fourteen judged to be accept-
arle, Of these, twelve (85,7%) deciared’T.R.A.C.H. strategieé
as beneficial and two (14,%%) as non-effective on academic
perfcrmqnce.

In combéring the personal ard structural attributes of
the course, six non-responses existeu and éwo were considered\
invalid._ This reéulted in a working compositior of nine
replies., TFour of tiese (44.4°) denoted the structural aspect
as paramount, one (11.i;) assessed the verbél attributeé as
teing more influential, and four (44.4:)-felt that the two
components could not be sepafated as they formed a mutual

complement, ‘ .

. - B * .
An evaluation of questions #9,#a;~b,#c, appropriately cdmﬁékeé

produceé one central theme., #ithout doubt, the responses reflect

-

trat the interpersonal effect of Iroject T.E.A.C.H. is more
prominent in teacher-student endeavours than in peer social and
professional interaction. As an instructional tool, the

4

survey reviews the course components as being undeniably uSefﬁl,
but a transference or generalization external to tre participapts'
place of employment appears to be somewhat limited.

(d) Sample bias with respect to one's professional situation. .
. ] :

To determine if a sample bfas exists regarding one's

professional background, the preliminary items relating to

M\ \
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instructional gfade'level, field of speéfélization (if applicable),
&
?nd subject area were introduced. Cf the seventeen returned

questionnaires,\there were sixteen acceptable responseés and one

v

non~response. The following percentages were noted-'at the

" various educational levels:

‘gi) primary (2) - 12i%

ii) junior (2) - 123% .
Eiii) intermediate (8) - 50%
iv) secondary (0) -70%
(v) other (4§ - 25% \

As indicated, there is a clear predominance of in;dlvement at
the intermediate level of education or be}ow,'with particular
emphasis on the intermediate level itself. (ne could probaﬁlg
assume that the lack of participants directly engaged with senior
students would be ,reflected in responses given throughout the
questionnéire. The only participant at the secondary l§Ve1 is
involved in more of an indirect basis (category (v) listed above).
There are no apparent patterns that occur regarding the
pfevalence of specialized programmes of instruction and enroll-
ment in Project T,E.A,C.H. Specific fields such as music, ,
library-reso%rce, special edﬁcatibn, French, and communications
-as well as the core subject aréaq-are evidenced throughout.
An interesting ana qelevant aspect within this survey regardipg‘
the individuals who responded “yesﬁ, "yes", "no" to items #1,
#2, and #3 occurred., As previously stated; these four individuals
have attested at a high level to Project T.E.A.C.lI.'s theory and

e
practicality, Also, they are equally dispersed among the primary, '

r

7Category (v) included two resource personnel at the junior-
intermediate ievel, one library instructor (primary, junior and
intermediate) and one special educator spanning all levels from
primary to secondary inclusive,

-17~
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their personal style. ¥

v P /
-~

jun}or, intermediate and .resource areas of education within this :
sample. This would seemingly suggest that at al} levels
considered within the confines of the present study, the

Project T.E.A.C:H.'curriculum can ?e adhered to and utilized in

a practical manner. ) :

(e) Overall assessment and usage as a training device.

Within this section, items (d) and (f) can be categorized

. according o negatiﬁe and affirmative replies., Regarding the

alteration of one's instructional style, as influenced by Project

T.E.A.C.H?, there were sixteen responses, twelve (75%) of which

P

stated a positive reaction, while four (25%) noted no change in
With réépect to the iﬁstruction of T.E.A.C.H, té pre~service
student teachers, there was a fairly even split of seven
individuals (46.?%) in favour and eight individuals (53.3%)
opposed. Co
Items (e) and (g) comprise the only two questions within the

survey that cannot be generalized as to a positive or negative

response. Yet, the nature of the responses is critieal in forming

LY

-an accurate’ assessment of Project T.E,A.C.H.

-

Responses to item (e) , denoting a specific area in which

»

the skills/strategies of Froject T.E.A.C,H, are most useful, can
be arranged into four groﬁps. 0f the fi?tee;=acceptable repiies,
three (20%) stated that there was not a specific area.most ﬁseful;
three (20%) stateé that their personal momentum had improved

(by avoiding conffontation and generally being more capable of
y _ s

facing their employment situation); two (13,3%) stated that the most

-18-
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“fioticeable effect was on their instructional techniques (use of
group work, questioning methods); and seven (46.7%) cited the
enhancement of teacher-student rels tlonskif (via skills such as
counselllng) as the most helrful resource within the course.

Item (f) on the questionnairé requests from the participant
a suggested area of further research with project T.k.A.C.H.
Cf the eleven respondents, five (43.5%) }ndicéted general content
witr. the course, not rccommending any structural changes, two
(18.?%) proposed that the course undergo a reriodic review to
continuélly assure i:s relevance, two (1852;) suggestea instruction
in the course's implemertation external to one's workplace, anc
two (18.2%) exrressed the need of altering the tape and text
materials to be more applicable to the elementary level of
education, ‘ ‘

III. ZConclusions

It may be stateaq, thoggh arguably so, trat the optimum
indicator of the e?fectiveness of an educatioral aid, is'itg
subseduqnt dsage in a practicai setting. The questionnaire Aas
been designed, -via three items (41, #2, #3%), Fo reflect on this
c?ncept. As referred to throughout the pépeg, four respondents
(23.5% of the total return sample) hava-inaicated the maintenance
of a general knowledge of Froject ?.E.A.C.H. skil;é/stpggegies and
continued, non diminished practice of tnem, Though the;e individuals
would be located at the uppermost portion of the spectrum aescribing
the course benefits, more compelling ev1dence of 1ts success 1i in the
fact that 100% of the returned samples have malntalned some knowledge
of the course components and cortinue to practice iﬁs attributes at

minimum to a certain degree within their own field, In relation to

degrees of practicing Froject T.E.A.C.H. components, the length of

i




time between the course graduation and the present study does
have some effect Table I below illustrates this idea in
response to item #2 (contlnued use ‘of skllls/strategles of

Project T.E.A.C.h. on a regular basis).

TABLE, 1 ‘
] YEAR IN WHICH COURSE WAS TAKERN .
1978 1979 _ _ 1920 { 10?1 e
Yes To a Yes To a ' Yes To a Yes:® To a-
Certain . Certain Certain Certain
Degree Degree . Degree Degree
SEH Y e W IS G B S IO B B
1 2 ‘ 3 (4 3 2 2 0
R 1
As shogn, the degrée of implementation steadily progresses with /

the more recent graduates. But, it is worthy to note that in
every case, respondents still employ the course methodologies to
some extent, at least.

Writer's Comment

Results of this stuay indeed have indicated a posttive review

of Froject T.E.é.C.H.( Paradoxically, tﬁough, as stated earlier,
59.4% (5) of the total number\Ff returned responses have indicated
that their use of the course components decreased 81nee completion
because of an excessive personal workload. 1It.is thls writer's
understanaing that a precise goal of the.skills/strategies brofessed
Jds to faciliatate conditions contributing.to one's workload, In
essence, the deniad of some}objectives of the course can be
accounted for by a particular intent of their implementationI
Reflecting once more on the four individuals who felt that they have

maintained a nlph degree of knowledge of the T,E.A.C.H. componegjs,,

ani their continued practice within their professional setting,

~20-
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75% (5) have.responaed ;ff}rmatively to item (d) - Progébt
T.E.A.C.H.'s assistance in alteration of one's instructional style.
This is an indicator that they hayﬁ—incorpogated these strategiqﬁ'
wi@hin their own personai repertoire of skills. ¢ The reciprocal effett
of increased usage and greater fami¥liarization héve obviously
countered their workload demgnds. Undoﬁbtably, this.point }s 2
worthy of note to instructors of the éourse. -
. As previouslxﬁéentioned, respondents ‘have shown a high degree .

- '

of intrinsic motivation for enrollment in Froject T.E.A,C,H. In-.
addition, they have viewed the course as being helpful, fet, fewer
than half (47,1%) expfessed an active desire to pursue irojéct
P.R.I.D.E. ﬁnrqllment staE}stics provided by C,FP.S5.0.T,F. bear
thﬁs fact out, Of the 3,722 individuals who Eave completed
T.E.A.C.H., ;nly'960 (25.8%)8 have attended to its sequel. Given
the success that Project T.E.A.C.H., has enjoyeﬁ, one could equally
exp€ct that through ékpoéure, Frcject F.R,1.L.E. could attain )
similar heights. -

As evidehced by the replies, the choice of instructors of the
course is paramount., Indeed, the fegeration is worthy of credit
due to the success in selection of those whom it has emplo;ed. The
bigges% single Yalue of the course has been demonstrated %hrough
%ts enhancem%nt of teacher-student interéersonal relationships.
rromotion of this human based concept is greatly .depépdent upon cne's
own personalized style of instruction, Ubviously, t:Ekinstructors
selected have exemplified this characteristic inAa noticeable manner.

“Thig survey has been intended as a general evaluation of .

Froject T.E.A.C.H. Though all types of bias cannot be effectively

8These figures ‘are inclusive to the completion of the fall
term, 1981, '
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eliminated, and mén;pula%ion of numerical figures hampers
s . vaIidity because q: their paucity, there are, neverthéless, definite* .
. patterns to the gquestioning which have evelved, The consequént
analysié has alleged the €xpressed desire of assistance to )

) qfficials of‘the sponsoring agency of the course. It is hoped

that in doing so, a more detailed understanding is grasped with

respect .to the offering of Project T.15.A.C.H,

.
¢ A
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. Glossary of Terms s
y 0 . C

[

, Invalid Response - refers to an item on a completed questionnaire
which 1s inappropriately responded, to (i.e., an elicitted
~ response different than a categorical choice provided).

.

Non-Response - refers to a non-answered item of a returned,
completed questionnaire,

Résponse Rate - refers to the percentage of completed and ,
returned questionnaires in relation to the total number of

guestionnaires issued and assumed to reac® their point of
déstinati n.

r <

Returned Sample; Survey Group - refers to thoSe individuals
within the confines of the survey:

(a) who have completed in whole or in part the

- guestionnaire, and
- , (b) who have returned.the questionnaire to the
. { originator of the survey, and
st (¢) whose completed questlonnalre has beeh rece:ved
by the sender within the specified time limit N
\ -
_ Selected Ponulatlon - refers to indivicuals respon81ve to a }/
y o specific item under consideration. .
) ’ . . )
& L3
~




November 9, 1987 - ‘ /

k4 . ~

. e

Dear Sir/Médam:

For attainment of partial credit in graduate studies in.
education at Brock University, I have agreed to undertake an
evaluation of the Project T.E.A.C.H. course, As a former
participant of the_gourse, my personal assessment will be
assisted by your completion of the enc]osed‘gyestionnaire. o

Your cooperation in returning the completed form punctually . ,
in the stamped and addressed envelope provided is very much )
appreciated. To ensure confidentiality, your signature is not °
requested, ‘

Thank you! h

S{ncerely,

. LH/rmd . Les Howarth
Encl. S

b
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* PROJECT T.E.A.C.H. EVALUATION QUESTIONNAIRE

R
"\y\ . . ¥
w Grade Level you are presently teaching .
Specialized prograi of instruction {if applicable) -
Subject Area .
Term and date in which the Project T.E,A.C.H.
course was taken , ' L
TO A CERTAIN
] 'ES N DEGREE
1. Have you maintained a general knowledge of the ski]is !
strategies professed by Project T.E.A.C.H.? /
2. Do you continue to practice ‘the skfl]s/stnategieS'
" on a regular basis in your profession?
" 3. Do you find that your practical apr‘;ation of the )
skills/strategies of Project T.E.A.C.H. has diminished
~ since jmmediate completion of the course? -
4. If you answered "YES" to question (3) above, is it
) predominately due to:
. (a) the ski]]s/stratégies*of Project T.E.A.C.H. are
' not applicable to the curriculum?
(b) your personal workload is already very Hemanding?
“(c) Project I:E.A.C.H. methodologies are too complex. =
to understand or apply? -
5. Do you feel that Project T.E.A.C.H. :
(a) provided you with innovative ideas? .
X (b) provided you with a label and a manner of easily -

recognizing skills/strategies that you were previously
familiar with?

(c) was a review of skills/strategies that you were
-well aware of? '

——

Did you take Project T.E.A.C.H.
(a) for personal upgrading?

(b) as a means for salary increment?

(c) both? g




s T0 A CERTAIN
- YES NO DEGREE

7. Do you intend to pursue the sequel to Project
T.E.A.C.H. 7 (Project P.R.I.D.E.)-

8. Do you think that the instructor's ro]é//
(of Project T.E.A.C.H.) is crucial in promoting
its concepts? .

9. Have you found that the skills of Project T.E.A.C.H, | ~ ,
have offered assistance in your-own peer/professional
relationship? :

X

PLEASE COMMENT BRIEFLY on the following points:

£

-(a) Compare the personal attributes component (verbal skills) and the structural aspect
(sustaining momentum and non-confrontative tactics) of Project TJELA.C.H.,

\ ,

(b) Assess the overall effectiveness of Project T.E.A.C.H. as it relates to facilitating
pupil academic achievement.

(c) Assess the overall effectiveness of Proejct T.E.A.C.H. as it relates to enhancing
teacher-student “interpersonal relationships. ’ :

-

i -

" (d) Has Project T.E.A.C.H. assisted you in altering your teaching style? If your answer
is YES, in what way? o

L 4
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"(e) Is there a specific area in which the skills/strategies of Project T.ELA.C,H. = . __  _
have proven most useful? . - !

€

- )
(f) Would you suggest the instruction of Project T.E.A.C.H. to Pre-Service student

teachers? (If YES, please comment briefly). ) >

)
\ ' ‘
T

(g9) Is there a specific area which Project T.E.A.C.H. requires further research
and instruction?

o
\
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